Teachers, Children Show Strong Gains in
Early Reading First Program

I

nternal and external evaluations of Ready to Learn Providence’s third Early
Reading First program show that both teachers and children made significant gains on a range of assessments over a period of four years. They

also found that the gains made by teachers were not only sustained, but continued to grow after the intervention decreased.
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understanding of preschool children’s
development when compared to a simi-

Four tests comprise this composite of total scores on the PALS PreK. They are Name Writing, Upper
Case identification, Lower Case identification and Letter Sounds. In general, children demonstrated
remarkable progress in their phonological awareness from pre- to post-test each year, and across
two years for the subset of children represented in this graph.
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